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Abstract 
Testing is one of the important factors in foreign language teaching and learning process. Teachers use tests for different purposes 
such as evaluating their students’ progress, diagnosing their weaknesses and strengths and helping them improve in foreign 
language, checking the efficiency of their teaching and determining their achievement level. In the educational system in Turkey, 
national exams including questions for foreign language take place and according to the school grades and the results of these 
exams students are guided to different schools. Therefore, the main purpose of the students and their parents is to get higher grades 
in the foreign language exams. This is a qualitative research that aims at learning the reflections of the teachers for the testing 
system at schools. 20 teachers from different state secondary schools joined the survey and they were given a structured open-
ended questionnaire containing 8 questions about testing at state schools. With their answers the situation was analyzed from the 
perspective of the teachers. They generally agree that they pay attention to reading, writing, grammar and vocabulary in the exams 
they prepare although they believe that this type of exams fail to measure the real performance of the students. They also complain 
that the expectations of parents for higher grades in the exams have a negative effect on the foreign language learning and teaching 
process. As a result of the study, some suggestions were made to improve the foreign language teaching and testing system. 
© 2016 The Authors. Published by Elsevier Ltd.
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1. Introduction 
Testing is one of the most important components of teaching process (Madsen, 1983, p.3). In the same way, it has 
a great importance in foreign language teaching. Tests are systematic procedures administered to get information 
about students’ performance (Coombe, Folse & Hubley, 2010). The results of the tests not only reflect students’ level 
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of success but it also gives information to stakeholders about the other components of teaching process. The 
information provided can be used to make decisions in a variety of educational situations (Miller, Linn & Gronlund, 
2009, p.44). As Özçelik (1998, p.6) says, tests fulfill different duties: They show students’ readiness for a course; they 
determine if the students have already acquired the objectives before the instruction; they reflect if students have 
learned what is taught in class after each unit and they inform how much the objectives of the instruction have been 
reached at the end of the unit. Tests support learning and show what learners achieved in terms of objectives of the 
instruction and where they need help (Madsen, 1983, p.4). Brown (2004, p.4) says: “A well- constructed test is an 
instrument that provides an accurate measure of the test- taker’s ability within a particular domain.” Tests are 
beneficial for students, teachers and even administrators by reflecting the progress of students in the educational 
domain and helping them to plan the future (Madsen, 1983, p.5). 
Language tests are the basis for language teaching as they determine the objectives and check teaching and support 
teachers and students in their attempts to reach the objectives (Davies, 1990, p. 1). Exams administered in foreign 
language teaching are divided into groups in terms of their purposes (Harmer, 2007, p.166): They are placement tests 
if they are used to place students in the appropriate level; progress tests if they reflect the improvement during the 
learning process; achievement tests if they show whether or not students have acquired what is taught in class and 
proficiency tests if they determine how much students have reached the objectives. The results of language tests can 
also be effective in making decisions about programmes (Bachman, 1995, p.62). As tests have so many functions, 
language teachers are expected to be competent and equipped for testing procedure. 
Foreign language course is different from other courses. Students need to show that they are using the language. In 
language courses 4 skills- listening, reading, reading, writing- are tried to be gained and vocabulary, pronunciation 
and structures are taught and in the exams students are tested on how much they have acquired them (Bachman, 
Palmer, 2009, p.4). Test constructors should prepare tests to check accurately students’ performance in developing 
the skills by taking the relative importance of these skills into consideration (Heaton, 1990, p.8).  
That fact that exams used in foreign language teaching fail to show students’ performance leads to performance- 
based assessment. Performance tests are not tests composed of multiple choice questions, they have various alternative 
types (Shohamy, 1995, p.191). Performance- based assessment enables students to use real- world tasks and implies 
an integration of language skills and therefore it is motivating for both teachers and students (Brown, 2004, p.255). 
Recently there is a tendency to use tests that resemble real language use and for which students perform language in 
authentic, direct and communicative contexts (Shohamy, 1995, p.188).  
In the preparation of tests, the first step is to decide what should be tested, then how and by means of what type. 
(Davies, 1990, p.28).  Bachman (1991, p. 688) claims that teachers know that the way how they test language ability 
affects students’ performance on language tests and the information they get from the tests. Language testers should 
be more careful at adjusting tests to educational context where tests are used as part of teaching and learning process 
(Shohamy, 2000, p.552). As every topic, every skill and every item need different test types, choice of the items should 
be related to the topic to be tested. Furthermore, the tests should include the things taught in class and students should 
be familiar with techniques and formats before the exam (Coombe et al, 2010). A test item should be given in the 
same way as in the class exercise so that students can perform in the same way with the help of practice done in class 
(Alderson, Clapham & Wall, 2005, p.41). AydÕn (2000, p. 182) believes that it is necessary for a teacher to have 
knowledge and experience related to testing to reach the ideal teaching atmosphere. According to Brown (2005) 
teachers should criticize their own tests as well as the commercial ones. On the other hand, Alderson (2004, p.8) 
claims that teacher- made exams are not good enough and they give little meaningful information about students. 
øúman (2005, p.91) mentions that both experienced and prospective teachers are not good at testing and evaluation.  
Language tests are different from tests for other content areas because language teachers have more choices to use 
in the exam and all test items have distinct strengths and weaknesses (Brown & Hudson, 1998). In the history of 
teaching English as a foreign language, until the communicative teaching, it was easy to test what students know about 
the language but later tests are thought to be communicative as well (ÇakÕr, 2000). Although many aspects of the 
language can be tested by using multiple choice exams, constructed- response assessments are more appropriate for 
productive skills (Brown & Hudson, 1998, p.660). Brown and Hudson (1998) also add that it is difficult for teachers 
to produce performance assessments and time consuming to administer them in class. Therefore, testing in foreign 
language teaching is a great problem for teachers. With the aim of sending students to different schools according to 
their abilities, Ministry of National Education administers exams including questions on different fields 
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(http://www.meb.gov.tr/duyurular/duyurular2013/bigb/tegitimdenoogretimegecis/MEB_SSS_20_09_2013.pdf ). To 
reach the objectivity, these high stakes exams are prepared in multiple choice form. To place the students in 
appropriate schools, not only the result of the high stake exams but also the academic success of the students for 
former academic years are taken into account (Dinç, Dere & Koluman, 2014). The fact that the total grades of students 
determine the quality of education they will have, and shape their future makes these exams very important for 
teachers, students and their parents (Do÷an & Demir, 2015).  Parents, students and also teachers pay more attention 
to students’ getting higher grades instead of their learning and using the language. This causes a great problem in the 
foreign language teaching process.  While students tend to learn the ways how to answer the questions in the high 
stake exam, parents only expect their children to be successful. In this situation, teachers feel themselves in a dilemma 
between teaching how to use the language and teaching how to answer the questions in the exam. The main objective 
of teaching a foreign language is to make students use it but it is observed that the teachers who teach at the 8th grade 
find themselves in a struggle to prepare the students for the forthcoming exam instead of applying the content in the 
syllabus. This study was planned to find out the ideas of the teachers about the problem in secondary schools related 
to foreign language testing.  
1.1. Problem 
What are the ideas of teachers for testing procedures in state schools?  
1.2 .Research Questions 
In order to learn the ideas of teachers on testing, the following questions are asked to the teachers working at 
secondary schools:  
1. What kinds of exams do the teachers give in English courses? 
2. How do the teachers prepare them? 
3. Which skills do their exams include? Why? 
4. How do the exam results affect students’ attitudes towards English course? 
5. How does the national exam affect their teaching? 
6. What do parents expect from the teacher in terms of English teaching? 
7. What are the problems of foreign language teaching in terms of testing procedures? 
8. How can the success of the students be increased? 
2. Method 
This study is a qualitative study that reflects the teachers’ ideas about testing procedures in state schools. A 
questionnaire consisting of 8 structured open-ended questions was prepared. It was examined by two experts in the 
field and then given to the teachers to learn their ideas about the on-going testing system at state schools. Answers of 
the teachers were examined through the descriptive analysis. 20 teachers from 5 different state secondary schools 
joined the research. The research group, which was randomly selected, was composed of 4 male and 16 female teachers 
as shown in Table 1:  
Table 1. The Research Group 
Gender N
Male 4 
Female 16 
Total 20 
 
When the group was examined in terms of their educational fields, they were divided into three categories: English 
language teaching, English language and literature and English linguistics. They are shown in a table as in the 
following: 
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Table 2. Educational Fields of the Research Group 
Educational Fields N
English Language Teaching 14 
English Language and Literature 4 
American Language and Culture 1 
English Linguistics 1 
Total 20 
3. Findings and Discussion  
The teachers were asked what kind of exams they give in English courses, they answered as in the following table:  
Table 3. Tests given in the term 
Tests  N
Written exams 18 
Quizzes 7 
Multiple choice exams 12 
Tests on story reading 2 
Oral exam 2 
Listening exam 2 
The teachers say that they have to apply 3 exams to students during the term. Most of them prepare these exams as 
written exams. In order to see the progress of the students, seven teachers give quizzes at the end of units. Twelve 
teachers give the students multiple choice exams thinking that they should get used to this type. In this way, they 
believe that they improve students’ abilities to answer multiple choice questions. Unfortunately, the number of the 
teachers who have oral and listening exams is quite low. Only two teachers give exams on extensive story reading.  
The teachers were asked how they prepare the exams, they all agreed that they have to give 3 tests to students and 
two of which should be prepared by the classroom teacher. Multiple choice exam type is prepared by all the teachers 
teaching at the same grade. They prepare the questions by paying attention to the content of their syllabus. Some 
teachers would like to get attention of students more and decrease their anxiety by putting pictures on the exam paper 
or making it enjoyable. During the test preparation process, the teachers benefit from some web sites or books. Three 
teachers diversify the questions on the exam paper by using different item types such as true- false, matching, fill- in, 
sentence completion, short answer and multiple choice type. The reason why they have chosen multiple choice item 
type is to make students familiar with the high stake exam given at the 8th grade. Only one of the teachers emphasized 
that she chooses the test type according to the objectives of the item.  
The teachers answered the question which skills their exams include as in the following table: 
Table 4. What tests include 
What tests include N
listening 5 
speaking 5 
reading 20 
writing 16 
grammar 15 
vocabulary 10 
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As can be seen from the table, the teachers tend to prepare exams including mostly reading and writing 
together with vocabulary and grammar. Some teachers say that crowded classes make oral exam impossible and 
because of lack of technical equipment, they cannot have listening exams. The table reflects that speaking and listening 
are not consulted much.  
The teachers gave similar answers for the question that asks how exam results affect the students. One of the 
teachers thinks that how they behave depends on the students’ personality.  
Table 5. How low grades affect students 
Students feel ...... N
demotivated 6 
motivated to try hard 3 
passive 1 
shy, unwilling 1 
stressful 1 
that they benefit from the exam to improve themselves 2 
 
Most teachers agree that getting low grades has a negative effect on students. However, according to the 
teachers they reflect different kinds of behaviour: They can be demotivated, shy, unwilling, passive in class, stressful. 
Three teachers believe getting low grade will provoke students and make them motivated to try hard. 
Table 6. How high grades affect students 
Students feel ...... N
motivated 9 
motivated to get 100 2 
willing, open, active 1 
self- confident 1 
 
Getting high grades have positive effects on students. The teachers observe that if students get high grades, 
it increases their self- confidence, they will be willing and open to study more and they actively participate in the 
lesson. One of the teachers says that the students become so motivated that they want to get a hundred.           
When the teachers asked what the expectations of parents were from teachers in terms of English teaching, 
it was seen that the answers are grouped under two groups: The initial one is composed of parents who say that teachers 
should support them to get high grades; the latter is the group who say teachers should enable them to use the language.  
Table 7. What parents expect from language courses 
Expectations N
High grades 17 
Using the language (speaking the language)   5 
Both high grades and using the language 3 
 
The teachers all agree that parents pay more attention to students’ grades rather than their performance in using the 
language. If students do not get higher grades, they blame the teachers. Expecting high grades in the high stake exam, 
parents place an extra burden on the teachers. Therefore, teachers have to prepare the students for the high stake exam 
instead of teaching them how to use English. Only five teachers say that parents would like their children to speak the 
language. However, it is promising for the beginning courses such as 2nd and 3rd grade students because their parents 
expect them to love the lesson and the language.  
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When the teachers were asked what the problems of foreign language teaching in terms of testing procedure were, 
most of the answers were related to the quality of exams in this field. 10 of them agree that multiple choice format of 
the high stake exam is a great problem as it does not reflect the performance of the students in all skills. For seven 
teachers, the fact that speaking and listening are neglected in the exams causes the main problem. On the other hand, 
they think it is difficult to find adequate equipment and materials for these exams and to evaluate speaking objectively 
all around the country is not practical and easy. Some other teachers mention time limitation of each unit, test anxiety 
of students, unqualified course books and crowded classes as the reasons for the problems in language testing.  
Table 8. Reasons for Problems in Language Testing 
Problems N
Multiple choice exams 10 
4 skills not tested 2 
Performance not tested 2 
Time limit for the unit 2 
No speaking and listening exams 7 
Test anxiety 1 
Unqualified course books 3 
Crowded classes 1 
 
The teachers were asked what to do to increase the success of the students, they gave different advice depending 
on language teaching and testing and they are shown in the table below: 
 
Table 9. How to Increase the Success of the Students 
Ways N 
No exams in English courses 6 
Not grammar teaching 1 
More visual materials 3 
More speaking activities 5 
Enjoyable lessons 1 
Fully equipped language lab. 2 
Fewer students in language classes 3 
Support students to develop love for English  3 
More class hours 5 
Good materials 4 
Qualified course books 3 
Using songs, games 2 
Awakening interest by inviting foreign people to class 1 
Reading books in English in class 2 
Providing facilities to send students to language camps/ abroad 2 
Motivating students 1 
Providing opportunities for more practice 3 
Technologically equipped classrooms 1 
Suitable learning environment 1 
Syllabus should contain fewer contents 2 
 
For the last question, the most frequent answer is for the grading system. Six teachers believe that students should 
not be evaluated in English courses. Four teachers think that language courses should include more speaking. While 
five teachers want more class hours, two of them say that the content should be decreased. Three teachers agree that 
students should have more practice in language. Three teachers do not like the course books followed at state schools. 
According to three of them, language classes should contain fewer students. Making the lesson enjoyable, inviting 
foreign people to class, using songs and games, reading books in English, sending students to language camps or 
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abroad, suitable learning environment and technologically equipped classrooms make the lesson more motivating for 
students and increase the effectiveness of instruction.   
4. Conclusion and Suggestions 
The survey was done with 20 teachers, four of whom are male and the rest is female. A great number of teachers 
are graduated from ELT departments. The teachers mostly give students written exams and multiple choice exams. It 
is seen that only two teachers administer oral and listening exams in their classes. The teachers prepare the exams 
according to the syllabus by benefiting from some books or web-sites. They use different item types such as fill in the 
blanks, matching etc. But they pay more attention to multiple choice items. The reason why they choose the multiple 
choice item is not for its being objectivity. They want to prepare their students for the high stake exam which includes 
multiple choice items only.  
When it comes to what the exams include, the highest frequency belongs to reading and writing follows it. Fifteen 
teachers agree that they ask grammar and 10 teachers ask vocabulary. A few teachers give tests for listening and 
speaking. Although they know that they should ask questions about all skills but their exams cannot include listening 
and speaking as they have a lot of students in class and they do not have technical equipment. The teachers say that 
low grades have negative effect on students. They make them demotivated, passive, shy, and stressful. Only a few 
students try to be better for the next exam. When they get higher grades they are motivated, open, active and self- 
confident. The parents of the students mostly want high grades. A few teachers agree that parents want their children 
to use the language. Only three teachers say that parents pay attention to both high grades and using the language. 
Parents whose children are at the beginning courses of English are more interested in their children’s love for English. 
Most of the teachers find multiple choice format high stake exam as a problem in the language testing field. They 
believe multiple choice items do not reflect students’ performance. For some teachers the fact that they do not give 
listening and speaking exams is the main problem. They list unqualified books, time limit, test anxiety and crowded 
classes, as the cause of problems in language testing. The teachers find different things to increase the success of the 
students. Some teachers think that there shouldn’t be exams in English courses. They want more speaking activities, 
more class hours, good materials, more visual materials, qualified course books, more practice. They also believe that 
there should be fewer students in class.  
As a conclusion, testing foreign languages is one of the problematic areas of foreign language teaching according 
to even what the teachers say. This is a limited quantitative research and it is not possible to generalize the result and 
to find solutions for the problems. The suggestions below can be made for the research: 
1. To get proper results the same topic should be dealt with by comprehensive qualitative researches.  
2. The foreign language policy should be reviewed and foreign language tests should be formed in a way that they 
should reflect the students’ real performance in the language.  
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